
Activities for toolkit for teachers and toolkit for students and parents 

ICEBREAKERS/ENERGIZER 
 

1) Here some example of icebreaking 
https://icebreakerideas.com/icebreakers-high-school-students/ 

 

2) Speed dating between teachers 
 

Get-to-know-you activity (if needed!) Speed dating: participants stand in two rows facing each other and 

discuss the trainer's question with the person in front of them. Every 3 minutes they rotate to change 

interlocutors. Possible questions: ∙ Who am I and why am I here today? ∙ What does it mean to teach you? ∙ 

What is the best journey you have taken? ∙ When you think of students do you think of--? At the end, do a 

brief round of naming and ask someone what was the most interesting thing they discussed during the 

activity. 

 

Chairs for everybody? - Energizing game   

 After all the students sit in a circle, you can ask one student to stand up and stand in the middle of 
the circle. His/her chair remain empty in the circle.   
 Explain that after you give the signal “Go” he/she who stand in the middle of the circle, will try to 
sit in any empty chair available. The objective of the other students is to prevent the student standing 
to find an empty chair. The students sitting can move in any way they want (right, left, sitting in 2 
chairs) in order not to let the standing student sit.   
 Say “go” and let the game run for 3-4 minutes.   
 When you finish the game, sit all together in the circle and start a conversation:   

-How did you feel while playing the game? Ask all the group but in particular the students standing.   
-Now forger your role in this game and as external observers of the game think how fair you think it is not 
to be allowed to sit, when there was an available chair.   
-Why do you think this happened?  
-Can you find any similarities with the real life?  

  
Write down some of the inputs of the students and you can come back later, during next activity if 
it is needed.    
  

 
ACTIVITIES 

 

1)Human Connections: Equibingo 
MATERIALS: The Equibingo answer sheets (page 2 in the Students’ Workbook and see below),Pens or pencils 

Space in the room for students to move freely and speak with one another 

TIME: 15 minutes 

OBJECTIVE: Students test each other’s ideas and knowledge about the status of women and men in their 

country and around the world, and the degree to which they think women and men have achieved equality. 

https://icebreakerideas.com/icebreakers-high-school-students/


DESCIPTION OF THE ACTIVITY 

This activity is a game. Students question each other to explore how much they each know about the status 

of women in their country and around the world.  

Equibingo (or ‘Find Someone In This Room Who …’) is a brief ‘fun’ activity that can be used to both engage 

and energise students. It explores the degree to which we share similar knowledge and ideas. The questions 

can be adapted to make them easier or more difficult, according to the ability and age of the group.  

The aim of Equibingo is for students to interact with one another and complete the question sheet as quickly 

as possible. They do this by collecting a different student’s name and answer in response to each question. 

There is space on the sheet to write a student’s name and the answer to each question.  

To play Equibingo the students should be encouraged to stand away from their desks and chairs, and move 

freely around the room. The student who collects answers to the questions from different people in the 

fastest time is the winner of the game and should call out ‘Equibingo’.  

Equibingo should take no longer than around seven minutes to play. If it is not possible for a ‘winner’ to 

answer all the questions in the specified time, the ‘winner’ is the participant with the largest number of 

answers.  

 

Plenary 
Find someone in the room who: 

 

1. Can name a black famous 
sportivo. 
Answer  
 
 
Name of student 
 

2. Can name a woman prime 
minister or president belonging to 
ethnic minority. 
Answer  
 
 
Name of student 
 
 

3. Can name a male fashion model. 
 
Answer  
 
 
Name of student 
 
 

4. Can name a global business or 
brand managed by a woman. 
Answer  
 
 
Name of student 
 
 

5. Can name a chines film or comic 
superhero. 
Answer  
 
 
Name of student 
 

6. Can name the date when all women 
won the right to vote in your country. 
Answer  
 
 
Name of student 
 
 

7. Can name a well known foreign   
chef. 
Answer  
 
 
Name of student 
 
 

8. Knows someone who has or has 
had a stay-at-home dad. 
Answer  
 
 
Name of student 
 

9. Can name a date when all black 
people won the right to vote in USA. 
Answer  
 
 
Name of student 
 
 



10. Can name which one of the 
Sustainable Development Goals 
(SDGs) addresses migrant people. 
Answer  
 
 
Name of student 
 
 

11. Can name which country has 
the largest number of migrants. 
Answer  
 
 
Name of student 
 

12. Can name which country has the 
largest percentage of episode of 
racism. 
Answer  
 
 
Name of student 
 
 

 

Here are only some example of questions. (After reading the final toolkit i could suggest more appropriate 

questions) 

At the same time we can creat a Quiz Students read through the questions and the answers and complete 

the quiz by linking each question to the correct answer with a line. 

 

2)What are the issues 
MATERIALS : a text about racism and violence episodes (it has be choosen) , Highlighters or pencils in 3 

colours 

TIME: 20 Minutes 

OBJECTIVE: Young people are able to differentiate between the causes, effects and solutions of gender 

inequality. 

DESCRIPTION OF THE ACTIVITY 

Students read a brief text on racism on Violence episodes. The activity asks the students to identify the 

causes, the effects and the solutions of racism. This activity could be used to analyse and draw conclusions 

from any piece of text. 

First discuss the meanings of the words ‘cause’, ‘effect’ and ‘solution’. Students then read the text and 

identify the causes, effects and solutions of racism (either as a class or in small groups). Finally they use 

different coloured pencils or highlighters to separately underline/highlight causes, effects and solutions.  

Plenary 
 

Do the students agree with what the article suggests as the causes, effects and solutions of racism?  

 

4)Designing an Equality tree 
MATERIALS: Large sheets of paper (A3 minimum size),Marker pens, Equality tree template (page 11 in the 

Students’ Workbook) 

Note: students may either copy the Equality tree template themselves or be provided with large photocopied 

copies 

TIME: 20 minute 



OBJECTIVE: Students collaborate to summarise their knowledge and analyse the causes, effects and 

solutions of gender inequality by designing an Equality tree. 

DESCRIPTION OF ACTIVITY 

The Equality Tree is an issue tree activity. This is a useful method for analysing an issue by identifying and 

summarising its causes, effects and solutions, and the connections between them. Students use what they 

learned in activity 3 to complete the task.  

Students work in groups to complete an Equality tree by labelling the issue (gender inequality) in the trunk 

of the tree, the causes of the issue in the roots of the tree, the effects of the issue in the branches of the tree 

and the solutions to the issue in the leaves or fruit of the tree. 

Plenary 
Can students suggest other ways for how the causes of inequality could be tackled or think of more solutions 

to the issue? 

 

THE EQUALITY TREE. This is the template  

 

http://www.clker.com/clipart-24015.html  Free clipart 

 

The Equality Tree template 

 

http://www.clker.com/clipart-24015.html


The tree trunk – The issue; RACISM 

The roots – The causes of the issue 

The branches – The effects of the issue 

The fruit – The solutions to the issue 

 

5)What can I do? 
 

MATERIALS: Paper, Pens or pencils, The template of a ‘gingerbread person’  

OBJECTIVE: To summarise students’ knowledge, values and the best action to take in response to gender 

inequality. 

DESCRIPTION OF THE ACTIVITY 

This activity is a summary of what students have learned and experienced in the previous activities and a 

signpost to possible actions they can take to make a difference. 

Heart, Head, Hands and Feet Activity 

 Students work in small groups – 3s or 4s. 

 Students draw the outline of a ‘gingerbread person’ (see illustration in the Students’ Workbook). 

 Students review and think about what they’ve learnt during the previous 5 activities. 

 Students then work together to label the: 
o HEAD – Important things students have learnt about gender equality (knowledge). 
o HEART – What students feel about gender equality (values and attitudes). Students focus on 

what they think is right and fair. Students should try to move beyond emotions – eg: feeling 
angry – and explore their values. 

o HANDS & FEET – Actions students can take to make a difference (actions and skills). Students 
should try to be realistic and relevant. 

 If there is time students could decorate their ‘gingerbread person.’ 

 
Plenary (Conclusion, key learning to remember) 
 

Students feedback their ideas to the rest of the class. 

Remind the students about the Equality Forum that students from your school will be attending. Students 

will shortly have the opportunity to take an action. What they’ve learned during these activities should 

provide students with the information to support their participation and make sure they take an ‘informed 

action’. 

 

The Heads, Hands and Feet template  

 
 



 
 

 
 

 

 

 

 

 

 

 

 



 

6) STEREOTYPES AND PREJUDICES AS A BARRIER TO CULTURAL 

DIVERSITY  

TIME: 60 minutes for implementation. 
5 minutes for printing. 

MATERIALS: Board, paper, pen, sticky tape, blu tac, Annex 13 and 14 to show.  
 
To be prepared in advance: print and cut up the different words to draw 
(Cultionary) so that they look like small pieces of paper (cards), print individual 
and group versions of the activity “Eurorail” (See Annex 12) 

ROOM 
REQUIREMENTS: 

Movable tables, movable chairs and space to work in groups. 

OBJECTIVES: - To introduce the topic by reflecting on different cultures and minorities 
and on perceptions of these; 

- To work with the  representations we have of minority groups and 
confront the different values and stereotypes of  participants; 

- To understand how stereotypes  function and reflect on their impact in a 
multicultural society. 

GCE Main Competences 
developed  

 Systems thinking competencies 
 Anticipatory competency 
 Normative competency 
 Strategic competency 
 Collaboration competency 
 Critical thinking competency 
 Self-awareness competency 
 Integrated problem-solving competency 98p 

SUBJECTS  

SDGs involved  SDG 4 – Quality Education  

SDG 5 – Gender Equality  

SDG 10 – Reduced Inequalities  

SDG 16 – Peace, justice and Strong Institutions 

 

Description of the activities: 
 



00:00 – 00:20 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Activity "Cultionary" 
 

- Ask learners to form teams of between 4 and 6 people.  
 

- Tell the teams to collect several sheets of paper (preferably recycled) 
and a pencil and to find somewhere to sit so they are slightly isolated 
from each other.  

 
- Give each group a set of cards with the words from the list below to 

guess and explain that they can only read the cards one at a time and 
only when the facilitator tells the groups to start.  You can give some 
words in common to the different groups. Then learners will be able 
to compare the different interpretations of the same word. 

 
- Rules: Tell learners to choose a representative who will draw the first 

word while the other team members try to guess it. They can only 
draw images; no numbers or words can be used. No speaking except 
to confirm the correct answer. The rest of the team can only voice 
their guesses, they may not ask questions.  It is important to let the 
group run and self-facilitate this activity and not to judge what they 
draw. This approach will be useful within the debriefing process.  

 
- When the word is guessed correctly, ask the team to choose another 

member to be the one who draws. The new drawer looks at the next 
card. Be aware that people who consider themselves poor artists may 
think this will be difficult for them. Reassure them that you are not 
looking for works of art and encourage everyone to have a go at being 
the one who draws. Simplicity is the key: keep it simple! 
 

- Ask the one drawing, after each round, to write on their picture, 
whether finished or not, what the word was.  
 

- Ask the teams, at the end of the game, to pin up their pictures so that 
the different interpretations and images of the words can be 
compared and debated. Discuss why they decided to draw a certain 
word exactly in that way.  

 
Examples of words (The list of words can be adapted according to the 
national/local context): 
 

- Racism  
- Difference  
- Education  
- Discrimination  
- Anti-Semitism  
- A migrant 
- Conflict  
- European  
- A national (from the country where the activity is taking place) 
- Environment  
- Sustainability 
- Equality 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
00:20 – 00:50 
 
 
 
 
 
 

- A peasant  
- Poverty  
- A Muslim 
- A Muslim woman 
- A Homosexual person  
- Culture  
- Peace 
- Justice 
- Diversity 
- An HIV positive person  
- A Roma person  
- A Japanese  
- A Russian   
- An African  
- An American 
- Human Rights  
- Media  
- A Tourist  
- A Foreigner  
- Solidarity  
- A Refugee  
- A blind person  
- Love  
- An Arab  
- A Moldovian 
- A  person doing housework 

 
This activity is likely to raise the most immediate and generalized stereotypes 
we have about other people, including foreigners or minorities. It is very 
creative and lot of fun. However, it is very important that the activity does not 
stop at the drawings but promotes the reflection on the risks of stereotyping 
and, especially, where we get our images (reflecting our stereotypes) from. 
Everybody needs stereotypes in order to be able to relate to the environment 
and the people around us. All of us have, and carry stereotypes, this is not 
only inevitable but also necessary. Therefore, any judgements about the 
stereotypes participants have should be avoided. What the evaluation and 
discussion should promote is that we need to be aware that stereotypes are 
just that: images and assumptions which often have little to do with reality. 
Being aware of stereotypes and of the risks that relying on them entails is the 
best way to prevent prejudice that leads to discrimination. Please take into 
consideration that deconstructing stereotypes is, in itself, a lesson on its own 
and needs to be dealt with care in order, as is already stated, to avoid 
strengthening stereotypes. 
20 min 
 
Activity “Eurorail à la carte"  
 

- Give a copy of the activity sheet to each learner (See Annex 1, 
individual form).  
 

- Describe briefly the scenario and tell them to read the descriptions of 
the people. 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
00:50 – 00:60 
 
 
 
 

 
- Ask learners to individually select their three first choices of the 

people they would most like to stay with and the three they would 
least like to stay with. Give them 7 minutes to do this.  

 
- Create, then, groups of 4-5 people and give them the paper dedicated 

to groups (See Annex 2, group form).  
 

- Ask them to share their choices and discuss the reasons that led to 
their decisions. Then ask learners to try to come to a consensus on a 
common list of the three most favoured and the three least favoured 
companions. Give them 12 minutes for this part of the activity. 

 
- In plenary, each group presents its conclusions. Discuss the major factors 

that determined their decisions as individuals and as a group. Promote 
reflection about the following questions, adjusted according to the 
group choices:  can gender/sexual orientation/religion/profession/health 
status define a person?  Is a person “better” or “worse” depending on 
the above-mentioned issues”? Does our background (experiences, 
knowledge,…) influences our perspectives about others? 

 
The aim for participants is to reflect on the prejudices that are linked to the 
stereotypes.  
 30 mins 
 
Debriefing: Did you like the activities? What did you like the most? How did 
you draw the pictures? And why did you choose some words and not others? 
Who is concerned about stereotypes? Think about your city in particular. What 
are the consequences of stereotypes and prejudices for cultural diversity? 
What are the risks of lack of cultural diversity within a city?  

 

After this debrief, you can illustrate the process that leads from representation 
to discrimination with the pyramid of hate (See Annex 3) and the mechanism 
of segregation (See Annex 4). 
10 min 
 

Upload 1. Pictures of the some selected words and images to show 

stereotypes and 2. A picture of the debriefing reflections (in case you used 

the board) or a document containing them. 

IDEAS FOR FOLLOW-UP AND ACTIONS 
 

 Students can collect some examples within their context (school, association, their city, etc.) 
that spread stereotypes (images, newspaper, videos, etc.). Suggest they  upload these on the 
platform in their chosen media with a comment/positive message to fight the stereotypes that 
the media spread. Who tend to be the most common victims of these prejudices and 
stereotypes? 

 You can write a letter to the media suggesting they should avoid using stereotypes or you 
could rewrite the article taking away the stereotypes: how does it look? Send it to the media! 

 Ask students to pretend to be journalists for newspapers in your country that tend to spread 



stereotypes. Ask them then to write a short article in a similar style to encourage readers to 
love witches or to dislike fairies for example. 

ADAPTATION SUGGESTIONS FOR YOUNGER LEARNERS 
 

Choose easier words for the “cultionary”.  
 
You can use pictures instead of names for the activity “Eurorail à la carte” and reduce the number of 
characters.  

 

REFERENCES  
 

Activities from this session have been adapted from the education pack “All different, all equal” of the 
Council of Europe. http://www.eycb.coe.int/edupack/  

 

INDIVIDUAL FORM (annex 1) 

 

Name : ………………………………………………….. 

 

 

“Global warming has unfortunately bad consequences on many cities in the world. Your city has 

been flooded (adapt to your context) after really violent rains.  You and most of the people of your 

city/village cannot go home. The city mayor decided to create a camp in the surrounding area for 

the flood victims. He announced that inhabitants won’t be able to reach their city before 1 week!  

The city provides several tents, but they must be shared by several persons. You have to choose the 

3 persons you want to stay within the tent and the 3 you don’t want to stay with. “ 

 

 

1. A soldier.  

2. A Swiss financial banker  

3. An Italian disc-jockey who seems to have plenty of dollars.  

4. An African woman selling leather products.  

5. A young artist who is HIV positive.  

6. A Roma man (Gypsy or traveler)  

7. A man who just released from jail.  

7. A nationalist who travels regularly to Russia.  

8. A German rapper living a very alternative life-style.  

9. A blind accordion player from Austria.  

http://www.eycb.coe.int/edupack/


10. A Ukrainian student who doesn't want to go home.  

11. A middle-aged Romanian woman who has no visa and a 1-year old child in her arms.  

12. A skinhead from Sweden ostensibly under the influence of alcohol.  

13. A Polish prostitute from Berlin.  

16. A French farmer who speaks only French and has a basket full of strong cheese.  

 

You have 7 minutes : 

 

I would like to stay with : I would not like to stay with : 

  

  

  

 

 

 

 

 

 

GROUP FORM (annex 2) 

 

 

Names :  ............................................................................................................................................  

 

 

“Global warming has unfortunately bad consequences on many cities in the world. Your city has 

been flooded (adapt to your context) after really violent rains.  You and most of the people of your 

city/village cannot go home. The city mayor decided to create a camp in the surrounding area for 

the flood victims. He announced that inhabitants won’t be able to reach their city before 1 week!  



The city provides several tents, but they must be shared by several persons. You have to choose the 

3 persons you want to stay within the tent and the 3 you don’t want to stay with. “ 

 

1. A soldier.  

2. A Swiss financial banker  

3. An Italian disc-jockey who seems to have plenty of dollars.  

4. An African woman selling leather products.  

5. A young artist who is HIV positive.  

6. A Roma man (Gypsy or traveler)  

7. A man who just released from jail.  

7. A nationalist who travels regularly to Russia.  

8. A German rapper living a very alternative life-style.  

9. A blind accordion player from Austria.  

10. A Ukrainian student who doesn't want to go home.  

11. A middle-aged Romanian woman who has no visa and a 1-year old child in her arms.  

12. A skinhead from Sweden ostensibly under the influence of alcohol.  

13. A Polish prostitute from Berlin.  

16. A French farmer who speaks only French and has a basket full of strong cheese.  

 

You have 12 minutes : 

 

I would like to stay with : I would not like to stay with : 

  

  

  

 

 



 

 

 



Annex 4 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

7) INTERACTION AMONG MEMBERS   

ESTIMATED DURATION: 60 minutes for implementation. 
2 minutes for printing.  

MATERIALS: Board, paper (preferably recycled), pen, a box for the urn and special paper for 
voting (i.e.: coloured papers) 
 
To be prepared in advance: print the situations contained in Annex 15 for 
groups  

ROOM 
REQUIREMENTS: 

Movable tables, movable chairs and space to work in groups. 

OBJECTIVES: - To introduce the importance of allowing freedom of expression and 
understanding the strengths of citizenship; 
- To raise awareness of the importance of cooperation and understanding of 
other’s identity and culture as a way to achieve sustainability.  

GCE Main Competences 
developed  

 Systems thinking competencies 
Anticipatory competency 
 Normative competency 
 Strategic competency 
 Collaboration competency 
Critical thinking competency 
 Self-awareness competency 
 Integrated problem-solving competency  

SUBJECTS  

SDGs involved  SDG 4 – Quality Education 

SDG 10 – Reduced Inequalities 

SDG 13 – Climate Action 

Description of the activities: 
 

00:00 – 00:15 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

“The local council” 
 

- Divide your learners into small teams between 4 and 11 people, 
according to the size of your group. Do not ask your class to work on 
more than 3 situations,(2 situations is ideal), otherwise there won’t 
be enough time to present all the arguments (see Annex 15) 
 

- Explain to each team that they are part of a local council and they will 
have to discuss an issue (1 different situation per team) that appeared 
in a city/community (see the situations Annex 15): Facilitators can 
adapt the different situations to their local context and the topic they 
teach.  

 
- Tell them that they will have time to prepare their arguments, then 

they will debate with the other team to confront their views, and  



 
 
 
 
 
 
 
 
 
 
 
00:15 – 00:45 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
00:45 – 00:60 
 
 
 
 

finally, the rest of the class (other teams) will represent the citizens 
and will vote for the most convincing arguments. 
 

- Explain to each team that they will defend 2 different opinions/positions 
and that they should decide who is on one side and who is on the other 
side. So, each team will be divided in 2 sub-groups. Every team will 
assume a role regardless of their personal ideas/standpoint. 
 

- Give to each sub-group 10 minute to prepare their arguments. 
15 mins 

 
- Gather all the learners in plenary and tell them that each situation will 

be read and that each sub-group of representatives will have to 
present their arguments in front of one other before the citizens’ 
vote. (Citizens are students who worked on a different situation to the 
one being presented).  
 

- According to the number of situations developed in your class, give 
about 10 minutes per situation. Give 1 minute per sub-group to stand 
for their opinion one at a time. Keep 2 minutes for the vote after each 
debate. Observe who speaks within the group and who does not. 

 
- Ask  learners who were not working on this situation to vote for the 

most convincing arguments. 
 

- Once each situation has been aired, count the votes for each situation 
and discuss the results. 

30 mins 
 
 This activity can also be done online. Identify another class from your 
country or a European partner country. Each class will represent one of the 
opinions involved and prepare their arguments. Plan a meeting online and 
proceed to the “local council”. Each class will designate 2 representatives. 
Then ask the 2 classes to write the different arguments and share them on the 
project platform and ask students from all the project countries to vote for 
the argument they most value.  
 
 
Debriefing: Did you like the activity? Was it difficult to represent an opinion? 
How did you do? Did all the representatives talk? What do you feel when your 
voice is heard? Which issues were raised? What were  the SDGs and Human 
Rights involved in the different debates? Was it easy to vote for one of the 
different interests? Why?  In real life, can everyone can raise their voice within 
a city’s political structure? Where? Who can be excluded? From what? How 
important is it to take into consideration the different opinions within a city? 
15 mins 

 

Upload 1. Pictures of the debates and voting moments. 

 



IDEAS FOR FOLLOW-UP AND ACTIONS 
 

 Students can write a summary of their arguments and publish it on the platform. 

 You can also invite students to assist to local consultation on the decision making process.  

ADAPTATION SUGGESTIONS FOR YOUNGER LEARNERS 
 
It is only possible to deal with one situation with your entire class. Thus, groups will have to indicate 
clearly representatives for the confrontation of views before the vote.  
 
Instead of  representing a “local council”, divide the room in two sides: one is “I agree” and the other 
“I disagree”. Read some sentences and ask learners where they stand. Learners can take intermediate 
positions and change their point of view any time of the debate.  

Example of sentences:  

- “It's more important to have a roof over your head than to be able to say anything you like”  
- “Protecting cultural heritage is not a priority for a city” (protect buildings, monuments, landscapes, 
books, works of art, and artifacts (tangible culture) or folklore, traditions, language, and knowledge 
(intangible cultures), culturally significant landscapes, and biodiversity (natural heritage)” or 
something similar. I do believe we need to underline that cultural heritage goes beyond just tangible 
culture). 
- “People with disabilities have more rights than other people”  
- “Food processors make women’s lives easier”  

 

 

Annex 15 

SITUATION 1 : You are on a small Island. One of the last statues is on the top of a cliff. This is an invaluable 

cultural legacy for the Youkou tribe. An elected official wants to make this cultural and touristic place 

accessible to disabled people by building a bridge to the top of the cliff. Indeed, the steps dug by the ethnic 

group over the years do not allow to visit this place for people with reduced mobility. 

The population is very divided: accessibility for disable people or protection of cultural good? Citizens will 

have to vote. They want to hear your arguments before ! 

 

Group 1: 

You support the construction of the bridge. Everyone must have access to this place. 

You prepare the arguments that you will present to your fellow citizens at the next local council to convince 

them to give their voice in favor of your opinion.  

 

Group 2: 

You are against the construction of the bridge, you want to keep this place intact to preserve the heritage 

of your ancestors Youkous. 

https://en.wikipedia.org/wiki/Biodiversity


You prepare the arguments that you will present to your fellow citizens at the next local council, to 

convince them to vote for your opinion. 

 
SITUATION 2 :  
 
An extraordinary envelope of 10,000 euros will be allocated to one and only one association in your city. 
The mayor hesitates between 2 structures to assign the grants to:  

- An association who is involved for migrants’ protection and wants to create a reception centre 
for migrants in the city. 

- An association which wants to create in your city a firm that respect 100 % gender equality.  
The population is very divided: the project for migrants or for equality between men and women? Citizens 

will have to vote. They want to hear your arguments before ! 

 
Group 1: You are in favor of the association that wants to create a center for migrants. Dignity of human 
being is essential. You prepare the arguments that you will present to your fellow citizens at the next local 
council, to convince them to vote for your opinion.  
 
Group 2: You are in favor of the association that wants to create a company that is respectful of gender 
equality. Unemployment is high in your city and gender equality is essential for the future. You prepare 
the arguments that you will present to your fellow citizens at the next local council, to convince them to 
give their voice in favor of your opinion.  
 
SITUATION 3 :  
 
Your city just changed all the signs to promote the cultural goods and touristic interest sights. 
Nevertheless, the signs are only written in the language of the majority, called Yakal. Many citizens in the 
city speak another language, called Maliny. They are angry and protest because they want the signs to be 
also in their language.  
The mayor is annoyed because the signs have already been payed by the municipality. Change all the sign 
and pay again could be dangerous for the financial sustainability of the city.  
 
The population is divided: Change all the sign in order to include Maliny language or let the signs as they 

are in order not to put the financial stability of the city in danger.  Citizens will have to vote. They want to 

hear your arguments before! 

 
Group 1: You are in favour of the modification of the signs. It is essential for all the languages spoken in 
your city to be represented. You prepare the arguments that you will present to your fellow citizens at 
the next local council, to convince them to vote for your opinion.  
 
Group 2: You want to keep the signs as they are. It is doesn’t worth the money to jeopardize the financial 
sustainability of your city for a question of signs. You prepare the arguments that you will present to your 
fellow citizens at the next local council, to convince them to vote for your opinion 
 
 
 
 
SITUATION 4 :  
 
Your municipality plans to create a museum dedicated to human rights in the field of an ancestral tribe 
of one of the minority groups, the Yayas. The mayor is conviced that it is a good idea to create a place to 



promote human rights in such a symbolic place. Moreover, there are not many empty spaces in the city 
to build the museum somewhere else. The minority Yayas feels really offended and wants its field to 
remain as it is now, empty!  
 

The population is divided: build the museum or let the cultural field empty ?  Citizens will have to vote. 

They want to hear your arguments before! 

 
Group 1: You are in favour of the construction of the museum. It is essential to create spaces for culture 
and promote human rights. You prepare the arguments that you will present to your fellow citizens at the 
next local council, to convince them to vote for your opinion.  
 
Group 2: You are not in favour of the museum. It is essential to protect the cultural heritage of the Yayas 
community. You prepare the arguments that you will present to your fellow citizens at the next local 
council, to convince them to vote for your opinion 
 

 

8) IDENTITIES AND CULTURAL DIVERSITY   

 

ESTIMATED DURATION: 60 minutes for implementation. 
2 minutes for printing.  

MATERIALS: Board, paper, pen, pictures (optional), papers  
 
To be prepared in advance: print or cut recycled paper in star shapes. 

ROOM 
REQUIREMENTS: 

Movable tables, movable chairs and space to work in groups. 

OBJECTIVES: - To introduce  cultural diversity and create connections among the 
groups; 

- To link identity and cultural diversity; 
- To raise awareness that cultural diversity is everywhere around us 

within a city (through food, clothes, music, shops, etc.) and that this 
diversity is a strength and must be protected.  

GCE Main Competences 
developed  

 Systems thinking competencies 
 Anticipatory competency 
 Normative competency 
  Strategic competency 
 Collaboration competency 
Critical thinking competency 
 Self-awareness competency 
  Integrated problem-solving competency  

SUBJECTS  

SDGs involved  SDG 4 – Quality Education 

SDG 5 – Gender Equality  



SDG 10 – Reduced Inequalities  

SDG 17 – Partnerships for the Goals 

Description of the activities: 
 

00:00 – 00:30 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
00:30 – 00:50 
 
 
 
 
 
 
 

“Who are I?” 
 

- Ask learners to pretend that they are strangers and to introduce 
themselves to each other. 
 

- Invite them, before they start, to reflect what is interesting or 
important to know about someone else when you first meet them, 
and brainstorm the general categories of information. For example 
name, age, sex, nationality, family role, religion, age, gender, ethnicity, 
job/study, taste in music, hobbies, sports, general likes and dislikes 
and more. 

 
- Hand out the paper and pens and explain that the first step is for each 

of them to draw a representation of their identity. They should think 
of themselves like stars and identify those aspects of their identity 
that radiate out into their society and community. Ask people to 
consider the eight most important aspects of their identity and to 
draw their personal star. 

 
- Tell people to go round, have a look at the other stars and compare 

them. When they find someone else with whom they share a beam 
or ray, they should write that person’s name near the beam. (For 
example, if Jan and Parvey both have a “rapper” beam, Jan writes his 
name on Parvey’s beam where it’s written “rapper” and the same 
process for Parvey). It is important that learners write their name 
close to the dedicated beam and not just anywhere in the star. Allow 
15 minutes for this. 

 
- Ask people, at plenary stage, to talk about how unique each individual 

is. You could ask:  which aspects of identity do people have in common 
and which are unique? How similar and how different are people in 
the group? Do people have more in common with each other than 
they have differences? 
 

- Finally, do a group brainstorm of the aspects of identity that people 
choose and those that they are born with.  

30 mins 
 
“Diversity within the city/community”  
 

- Explain to learners that they will be reflecting on the different places 
and situations where we observe diversity within a city/community in 
daily life. 
 

- Ask them to gather in small groups (3 or 4 people each) and to think 
of their daily lives, what do they eat, which kind of clothes do they 



 
 
 
 
 
 
 
 
 
 
00:50 – 00:60 
 
 

wear, the kind of music they listen to, the shops they go, the flowers 
they see, movies they watch, etc.  

 
- Give them a paper where they can draw and write everything that 

reflects diversity in their daily lives. They can draw characters, 
buildings, shops, food, clothes, vegetables, music, …  

 
- Put up the different drawings on the wall and ask the participants to 

look at others’ productions.   
20 mins 
 
Debriefing : Did you like the activity? What are the strengths of cultural 
diversity? Where does cultural diversity stand in your city/community? Did you 
think about that before? What kind of innovation or action could improve the 
representation and interaction among the different communities?  
10 min 

 

 Upload the drawings of the activity “Diversity within the city/community”. 
 

 You can go further and ask participants to design the city/community and 
one or several of its inhabitants on an application or specific software. Then, 
they can send their productions to other students via the platform 
 

IDEAS FOR FOLLOW-UP AND ACTIONS 
 

 Ask students to take pictures within their city/community of symbols of  cultural diversity. 
Give them a space during a future course to share their pictures.  

 They can create a photomontage students can share on the platform with other European 
students. 

 Ask your students to imagine/create an action in order to foster  dialogue and connections 
amongst the different cultures in their city.  

 Students can place their character on the “Sustainabilityland” map they have worked on in the 
first activity. 

 If you know of associations that are working with refugees or asylum seekers, you could invite 
them to school and do this activity together.  

 

ADAPTATION SUGGESTIONS FOR YOUNGER LEARNERS 
 

Instead of words, give learners the opportunity to draw or even pick out pictures from a selection you 

prepare in order to give them inspiration. It is also possible to reduce the number of branches of the 

star: from 8 to 6. 

In order to make reflection on cultural diversity in the city/community easier, hand out a drawing 

already started to give inspiration to learners (Example in Annex 16). 

  
This session might last a bit longer than 1 hour. 



REFERENCES  
 

The activity “Who are I” is adapted from ©Compass: 
http://www.eycb.coe.int/compass/en/contents.html  
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